ABSTRACT
INTRODUCTION
ecently, accrediting bodies are placing great responsibility for accountability on universities and academic schools, departments, and programs. Merriam-Webster (2013) defines accountability as "an obligation or willingness to accept responsibility for one's actions." Burke (2005) identifies six facets of accountability for higher education: 1) using their powers properly, 2) achieving the organization's mission or priorities, 3) reporting on performance, 4) using resources efficiently and effectively, 5) ensuring the quality of the programs and services produced, and 6) serving public needs.
Quality Assurance
At least one of these factors -attention to quality -is a world-wide phenomenon. The Organization for Economic Co-operation and Development (OECD) launched its Assessment of Higher Education Learning Outcomes project in 2006. It focuses on interactions between student and faculty, career expectations, completion rates, and graduates' and success in finding a job (OECD, 2010). Higher education policy issues have risen to the top of the agenda in the G8 countries, other industrialized nations, and developing countries.
Interest in accountability has reached the "consumer" level, as well. Students, parents, and employers are demanding some kind of quality assurance. Universities are no longer working in isolation, but need to be perceived as interactive players with industry, community, and government (OECD, 2010). Responsiveness to market needs is particularly essential when new disciplines emerge, as was clear in the case of computer science in Ireland (Sands, 2005) . Universities partnered with industry to build research centers and develop curricula, and now major companies including IBM, Intel, and Lucent have facilities in Ireland.
Attbach, et al. (2010) notes that one way to be responsive to trends in industry is to have externally active academic staff. An emerging area is student participation in work-study programs or internships. While one externally active faculty member may be aware of external needs and may even reflect such knowledge in their individual course, is it essential to have processes in place to ensure timeliness and relevance of program offerings (Attbach, 2012). Individual students may find work-study jobs or internships, but efforts must be systemized. An effective process may be to effectively use an advisory committee. The effective use of advisory committees can turn accountability into a proactive, constructive decision making process (Reeves, 2004) .
FORMS OF ADVISORY COMMITTEES
Some advisory committees are mandated by law or required by accrediting bodies; others are voluntary. In higher education, advisory committees may take the form of a university -wide Board of Trustees and advisory committees for individual academic units, such as schools or colleges, departments, or programs. Advisory committees are typically long-term in nature; however, they may sometimes be formed for short-term or ad hoc issues.
University Board of Trustees
Educational institutions in the United States are required by law to have Boards of Trustees (sometimes called Boards of Directors). Boards are responsibility for the well-being of the institution, including academic and administrative functions, mostly through establishing or approving policies and ensuring the policies are followed. Taylor (1987) describes the relationship as paradoxical, since in order for the institution to function properly, the relationship between the Board and president should be harmonious and based on mutual support and trust, yet the board has the final authority over institutional policies and is authorized to hire and dismiss the president.
Typically, Boards are externally oriented but in their internal orientation, they serve as advisors to the Presidents and other leaders. Faculty leaders and other administrators may be called upon to educate, inform, and motivate the board. Faculty leaders and other administrators often communicate with the Board, have input into their agendas, and provide background information. In some cases, the faculty influences the selection and development of trustees (Taylor, 1987) . When there is an effective relationship, faculty will see Board members as resources and allies and use the trustees' talents (Taylor, 1987) .
In American higher education, the general public typically becomes aware of Boards during times of crisis, such as recent sports scandals or financial hard times. In some cases, members of Boards may be called upon to take operational roles. Two quotes from University of Pennsylvania board member John P. Surma illustrate the long-term interests a Board of Trustees oversees, their sense of responsibility for things that happen on a day-to-day basis, and their independence. These statements were made following the Board's decision to fire coach Joe Paterno, school president Graham Spanier, assistant coach Jerry Sandusky, and athletic director Tim Curley after their roles in covering up the incidents or failing to notify authorities of sexual assaults of underage males that had taken place by Sandusky over a number of years on or near the University premises.

In our view, things had reached a point where we had to make a change for the best long-term interest of Penn State (Cooper, 2011) .  We're not going to drink the Kool-Aid. This is what we need to do (Van Natta, 2012).
Board Members
Cunningham (1985) identified important functions: strengthen the program(s), improve the institution's management, review and evaluate the institution's mission, programs, and services, recruit personnel, raise funds, promote public relations, and improve the institution's relationships with other organizations. These functions, especially promoting public relations and improving the institution's relationships with other organizations illustrate that when properly configured, an advisory committee provides a bridge to the external public (Thompson, 1984) .
When it was formed we established a Charter which detailed the responsibilities of committee members. These responsibilities include attending two meetings each year, advising on departmental decision making regarding curriculum and admissions standards, providing feedback on Program Reviews, offering internships and job opportunities for students and alumni, inviting classes for tours of employer facilities, and discussing current events and trends in the field.
The Charter also detailed committee responsibilities and logistics. Committee members typically serve for three years. At the end of three years, we ask them to recommend a replacement, either from their organization or their professional colleagues. It is important for us that the members rotate on a staggered basis so that there is continuity and change. The members elect a Chair of the Advisory Committee, who serves for one term which may be renewed.
When a new member comes on to the Advisory Committee, they receive background on the University, its mission statement and value statement, an organizational chart of the University, School and Department, a list of programs offered by the department and our admission policies, detailed Curriculum, a tour of our classrooms and lab facilities. Throughout the academic year and especially before meeting, we provide other information as needed or requested.
For the Department of Information Technology and Management, members of the Advisory Committee have made specific recommendations regarding curriculum and provided input to the Program Review for the Bachelor of Science in Information Technology program. The members of the Advisory Committee also help secure internships for students and placements for graduates and alumni. They also serve as mentors.
Health Information Management Program Advisory Committee
Health Information Management (HIM) professionals serve patients and the medical community by managing, analyzing, and utilizing health information (Johns, 2006) . This program is growing in popularity as the need for health care professionals grows. The Bureau of Labor Statistics cites health information technology as one of the 20 fastest growing occupations in the United States, with a 21% growth rate between 2010 and 2020, faster than the average for all occupations (United States Department of Labor, 2012). US News and World Report ranked the field fourth on its list of college majors with a future (Gearon, 2012) .
Some drivers of the HIM curriculum include the laws that govern the exchange of health information, especially around the areas of privacy and security; a major change in the World Health Organization's International Classification of Diseases (ICD), from ICD-9 to ICD-10; and a movement to electronic health records (EHR) and the application of the standard of meaningful use to promote transition to EHRs.
An effective health information management (HIM) program must have a community focus, a desire to continually revise the curriculum, an existing technology community, an existing healthcare community, and the desire to leverage regional healthcare needs (Hackbarth & Cole, 2012) . One of the first things any new HIM program director has to do is establish an advisory committee. The advisory committee serves to provide input into what the business community, local community and health facilities are looking for in the graduates.
